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Our philosophy 
Our belief at Cambridge School is that the management of students’ conduct 
should always be a positive process and is based on our moral purpose that 
students” and staff treat each other with respect. 
 
The centre of our policy is to encourage positive relationships across the three 
values of engagement, access and participation. Our policy seeks to 
acknowledge the varied nature of our students’ special educational needs 
including MLD, GDD, ASD, SEMH, ADHD, physical, medical and sensory 
needs. 
 

 
 
Our vision for the learning environment is that it is both intentional and 
responsive to the needs of students and adults. Our core values and 
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philosophy ensure that we are clear about our aspirations and ethos and 
provide the structure for an effective learning environment. 
We recognise that behaviour does not occur in isolation.  Negative or 
unexpected behaviour can be the result of many things and not simply a 
students” unwillingness to behave, or learn, as expected. 
This document sets out the approach and details of how the policy should be 
implemented. It has been amended to reflect the ethos and circumstances of 
the school.  
 
This policy should be read in conjunction with the schools: 

 Anti-bullying Policy and Procedures (separate policy) 

 Procedures for Physical Intervention (separate policy) 

 Appendices 

 

1. Behaviour model  -roles and responsibilities  

2. Cambridge School rules 

3. Return from exclusion form 

4. Rewards ladder 

5. Consequence ladder 

Roles and responsibilities:  
 
At Cambridge school positive behaviour and attendance are essential 
foundations for a creative and effective learning environment; supporting all 
members of the school community to thrive, feel respected, safe and secure. 
The relationship between student and student, student and adult and between 
adults is the cornerstone of education in our school. It is our aim to ensure the 
learning environment is conducive to educational and personal success and 
that we promote and sustain an ethos where all students feel included and 
valued. 
 
All staff 
All staff at Cambridge School have a responsibility to actively help students 
develop their core skills by ensuring a clear understanding of expectations 
and their rewards and consequences through: 
 

 Know and apply the school’s policy 

 Take pride in the school 

 Modelling the positive behaviours we want to see 

 Setting appropriate boundaries for student behaviour  

 Showing empathy and understanding of all students, with an 
acknowledgement that some students may have social and 
communication needs, presenting as negative behaviour 

 Listening to students 

 Being polite, courteous and respectful to others 

 Taking an active role in the safeguarding of students 

 Providing feedback in an informative way to students 

 Using rewards to encourage positive or expected behaviour 



 Using sanctions to discourage negative or unexpected  behaviour 
 

 
Leaders of Learning 
Where lessons are well planned and delivered behaviours for learning are 
positive and productive.  To support positive attitudes to learning Leaders of 
Learning should: 
 

 Provide good and outstanding teaching and learning 

 Differentiate work appropriately 

 Consistently reward for following expectations and making positive choices 

 Be clear about positive or expected conduct expectations and consistently 
apply them 

 Be assertive and not aggressive or pleading 

 Explain to students the consequences of their choices, focusing on the 
positive outcomes 

 Always give students the chance to make the right choice: expected 
behaviour 

 When applying a sanction make sure it is on the same day and a clear 
reason is given 

 Follow the “Rewards Ladder”, and “consequence levels”, consistently  

 Arrive promptly and be ready to welcome the class 

 Provide a stimulating and appropriate learning environment 

 Be a role model for effective listening 

 Be sensitive to the wide range of individual needs  

 “Catch students being good” 

 Keep records of rewards and consequences issued 

 Communicating regularly with parents/carers 
 
Support staff responsibilities 
Support staff and additional adults, will reinforce behavioural expectations of 
the Leaders of Learning and the classroom by: 
 

 Recognise the importance of their role as the forefront of developing 
positive relationships and trust with students 

 Supporting the Leader of Leaning and students in creating a settled 
learning environment 

 Liaising with and taking their lead from the Leader of Learning regarding 
students’ learning/behaviour needs and strategies 

 Working with individuals as/when required 

 Working towards developing an appropriate learning environment 

 Supporting and reinforcing the Leader of Learning’s expectations of 
students’  

 Keeping records of rewards and consequences as directed by Leaders of 
Learning 

 Contact parents/carers as directed by Leaders of Learning 

 Be clear about positive or expected conduct expectations and consistently 
apply them 

 Be assertive and not aggressive or pleading 



 Explain to students the consequences of their choices, focusing on the 
positive outcomes 

 Always give students the chance to make the right choice: expected 
behaviour 

 When applying a sanction make sure it is on the same day and a clear 
reason is given 

 Follow the “Rewards Ladder”, and “consequence levels”, consistently  
 
Parent/Carer responsibilities 
At Cambridge School we encourage parents/carers to take an active part in 
the life of their child and the school. This is essential to establishing trusting 
relationships, which allow us to work together in partnership in supporting 
positive conduct.  Parent/Carers are encouraged to be involved in the 
following ways: 

 

 Encouraging their child to attend regularly and to behave appropriately 

 Replying to any communication/home/school agreement 

 Checking and signing the home/school communication booklet 

 Keeping the school informed of any social/emotional/medical problems 

 Attending meetings, including parent/carer meetings, relating to their 
son/daughter 

 Attending parents/carers annual review meetings 

 Assisting in their child being ready and equipped for school 

 Working with the school and relevant agencies to promote the welfare of 
their child 

 
Governors’ responsibilities 
With overall responsibility for the school it is important that governors take an 
active responsibility and interest in the leadership and management of the 
school.  They should have a particular regard for behaviours for learning by: 
 

 Be knowledgeable of the behaviour policy 

 Supporting the school, staff and students 

 Keeping informed of local/political issues 

 Working with the school and relevant agencies to promote the welfare of 
the students 

 Having a nominated governing with responsibility for the behaviours and 
welfare of students 

 
Equality and diversity 
Cambridge School is wholly committed to eliminating discrimination, in all its 
forms; advancing equality of opportunity and fostering good relations as 
defined in the Equality Act 2010. These characteristics include, age, disability, 
ethnicity, gender, religion, sexual identity and bullying.  
  
We will ensure that any incidents of discrimination or bullying are dealt with 
promptly, firmly and consistently. 
 
 



Fixed-term or Permanent exclusions 
On the occasion that a student receives a fixed term exclusion, as the only 
reasonable option left to the school, the school will provide work for the 
student to do at home so there continues to be continuity in their learning. 
This work will be returned at the return from exclusion meeting   
 
A return from exclusion interview is undertaken with the student, their 
parent/carer and either the Behaviour Lead or a senior leader within the 
school where monitoring is set up to support the student to return to class with 
little disturbance. 
 
Where a student receives a permanent exclusion and is awaiting a new 
school/alternative placement, the school will also provide work that can be 
undertaken at home. 
  
Evaluation 
The effectiveness of the policy will be measured by: 

 A reduction in the number of students receiving a fixed term, or 
permanent, exclusion 

 A reduction in the number of physical restraints 

 A reduction in the number of negative or unexpected  behaviours logged 
on SIMS  

 Annual student survey  

 Annual parent/carer survey  

 Annual staff survey 
 
Positive conduct - Learning tools 
 
Expectations: 

 The learning environment and quality of lessons should be supportive 

of the good conduct of students’ through clear communication and 

high expectations.  A regular review of the following learning tools 

allows us to identify what we are doing well and the areas we need to 

improve  

Lesson structure: 

 At Cambridge School the lesson structure is dependent on the 

students we have and the relationship we have developed with them. 

They may need more teacher led lessons early on to establish simple 

behaviour expectations. Once the relationship, rapport and trust have 

been established more student led and independent learning based 

lessons should be introduced.  

Learning activities: 

 Learning activities are differentiated and appropriate to the individual 

student.  

 Learning activities are appropriately stimulating and challenging.  



 Objectives and timings are clear from the offset.  

 Events or routines that make the student feel stressed are addressed. 

 Visual cues support learning and behaviour. 

 Individual targets, agreed at multi-disciplinary meetings, are built into 

the learning. 

Variety of learning methods: 

 All of our students have individual learning needs and styles. By 

ensuring that we meet the needs of the individual students they are 

more likely to learn and therefore behave appropriately. 

 Take into account students’ individual learning plans. 

Positive use of language: 

 We are positive and praise significantly when required.  

 We use positive language when addressing challenging 

behaviour/responses 

 Help students develop a positive vocabulary that is appropriate for 

learning  

 We do not use threatening language or tone.   

 We do not shout 

 
Questioning techniques: 

 Use a range and variety of questioning techniques including the use of 

visuals and signs 

 Respond positively to all answers; right or wrong.  

 Praise students when they are right and communicate that their answer 

is valued even if it is wrong. 

 Give students time to think about their answer 

 Ask an appropriate level of question to meet and challenges the 

abilities of individual students. 

Involve parents/carers:  

 Inform and involve parents/carers whenever possible; including positive 

contact. 

Rewards: 

 Use the Reward Ladder consistently and regularly  - see appendix 

 Catch students being good 

 Praise effort as well as behaviour 

 Recognise when students have made the right choice and/or modified 

their behaviour 

 Agree with individual students, 1 target to earning back lost time 

Consequences: 

 Use the Consequences Ladder consistently  



 It is there to support you and the pupil in improving their behaviour 

 Consequences should not be used as a threat, or  in a threatening way 

Classroom entry and exit strategies: 

 Have very clear routines on how to enter and leave the classroom. 

Make sure these are communicated and understood clearly by the 

students.  

 Make sure students are clear about what they should be doing as soon 

as they enter the room. 

 When students enter the class they should know where they are 

expected to sit; we must always be the one who decides where a 

student should sit. 

Use of voice: 

 We should vary the pitch, tone and volume of our voice when 

addressing behaviour issues. NEVER SHOUT.  

 Speak one-to-one wherever possible.  

 Sometimes do not say anything at all. Do not under estimate the power 

of silence. 

 Use visual supports as a strategy to de-escalate situations  

 Use language that focuses on the behaviours we expect rather than on 

what we do expect 

Use names: 

 When addressing behaviour use the students name and state the 

behaviour that we would like to change or stop. Rather than saying, 

“stop talking you two”, instead you can say, “Conor and Poppy, I need 

you to stop talking while I am talking, thank you” 

Give students’ time to respond: 

 Once we have asked a student to follow an instruction give them time 

to think about the choice they will make. Students will often choose the 

wrong course of action when pressured but given time to think about it 

are more likely to make a better choice. 

Body language: 
It has been suggested that we communicate as much as 70% through none 
verbal communication. We can communicate so much through our body 
language, tone and personal appearance. Aim to communicate the same 
message through our body language and the words that we are using.  
 
 
Emotional intelligence: 
We must develop and employ our emotional intelligence at all times when 
managing student behaviour; being conscience at all times that behaviours 
can be the result of a range of issues that the student finds themselves under.  
Their special need may be the cause of unexpected/inappropriate behaviour 



and not just a choice.  It could be that the only way a student can express any 
concerns they may have is through unexpected/inappropriate behaviour.  
 



 
 
 



Intervention process 
 

Persistent 1&2 behaviours identified by behaviour team (10 over a 2 week 
period) 

 
 
 

Classroom observations/consultations  ( SC/TD/ TC) 
   

 
 

Profiling of pupil – MDT 
 
 
 

Targeted intervention and IBP agreed and detailed on provision map 
 
 
 

4 week observation/consultations to measure impact.  e.g increased time in 
class 

 
 
 
 

Decision to continue with intervention/amend or discontinue 
 
 
 

 
 
 
 
 
 
 
 
 
 



 

Consequence Levels 
 

Level Examples of poor conduct Action 
 

Actioned by Information process 

1. 

 Low level disruption 

 Defiance 

 Obstructive 
behaviour 

 

 Late to lesson 

 Not following instructions 

 Inappropriate language 

 Uniform infringements 

 Leaving class without 
permission 

 Disrupting learning 

 Lack of equipment 

 Calling out 

 Throwing objects in class 

 Refusal to do work 
 

 
 Use positive language 

to exlian what you 
expect them to be 
doing 
 

 Private verbal 
correction 

 
 Praise student for 

efforts made to 
improve 

 

 Leader of 
learning 

 TA/adult 

 Member of staff 
who witnessed 
the behaviour 

 

 In most cases 
visual/ verbal  
correction will 
suffice 

 Record on 
SIMs only if 
appropriate, or 
pattern of 
behaviour is 
consistent 

2. 
 

 Continued disruption 

 Destructive behaviour 

 Aggressive behaviour 

 Abusive behaviour 

Continued repeat of level 1 
 

 Damage to equipment or 
work of others 

 Isolated incident of abusive 
language 

 Low level vandalism/graffiti 
 

 
 

 Give a firm but positive 
reminder with reason 
eg. “Conor, I have 
asked you to stop 
tapping because it is 
disturbing the lesson. 
This is an unexpected 
behaviour’  Remind of 
expected behaviour(s) 

 

 
 

 Leader of 
learning 

 TA/adult 
Member of staff 
who witnessed 
the behaviour 

 
 

 Record on 
SIMs 
 
 
 
 

10 or more level 1 
and 2 behaviours 
over a 2 week period 
will trigger an 



 

 Private verbal and 
visual correction.  
Support pupils in 
making the correct 
decisions. ‘Expected 
behaviour’ 

 
 5-10min reflection and 

explanation of their 
behaviours.  
Expected/unexpected 
behaviour strategy 

 
 Praise efforts to 

correct/expected  
behaviour 

 

observation from 
SC/TD 

3. 
 

 Repetition of level 2 
at a serious level 

 
 

Continued repeat of level 2 
 

 Damage to property 

 Racist, sexist or homophobic 
abuse including language 

 Misuse of the internet 

 Theft 

 Bullying 

 Aggressive verbal and/or 
physical abuse 

 Fighting 
 

 
 

 Explain to students 
that their behaviour is 
unexpected/ 
unacceptable eg 
“Conor, the language 
you are using is 
unexpected/  not 
acceptable and I will 
have to take the matter 
further.” 

 
 

 Teacher 

 Behaviour Lead 

 
 

 Recorded on 
SIMs by 
Leader for 
Learning 
 



 

 Incident narrative 
strategy may be used.  
As well as This was a 
duplicate order made 
by Amazon when I 
changed my card 

 
 

 30min 
detention/restorative 
justice on the same 
day – supported by 
Lead Behaviour or 
SLT – Classroom or 
Green room 

 
 Inform parents 

 
 Lead Behaviour called 

 
 Internal exclusion – 

Green room 
 

4. 
Extreme behaviours 

 

 Persistent bullying 

 Drugs use/sale 

 Serious physical assault 

 Extreme threatening 
behaviour 

 
 Call senior teacher on 

duty/Lead Behaviour 
Lead 

 

 

 Behaviour Lead 

 Senior leader 

 

 Record on 
SIMs by 
Leader for 
Learning 



 

 Use of extreme abusive 
language 

 Possession of 
drugs/weapons 

 Extreme damage to property 

 Extreme health and safety 
issues 

 Internal exclusion – 
Green room 

 
 Fixed term exclusion 

 
 Inform parents 

 
 Contact police 

 
 Re-integration meeting 

 Outcome 
recorded by 
Behaviour 
Lead / Senior 
Leader 

 Senior Leader 
informed 

 

 


